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Byn unumuti maxana jx#co2opky OKyy acaiuaapoa cmyoenmmep-
OUH aHeUC MUIUH 0300WmMypyy Mmaceiecune apuarean. Heauseu
Mmakcam 60ayn OKypmManoapovl cmyoeHmmepour ourumun 6aaioo-
20 KOHyNOy 6ypyy mypam. YuyHOan yiam, usuiooeoe dico2opKy
OKYY JHCAUNapObiH CMYOCHMMEPUHE AHSIUC MUTUH VUPOMYYHYH
ANCLLILIKIYY AHCA20AWIAPbIHA MAAHYY KepeKkmuzute 6acvlm dica-
canovl. Hzundeoco 24 cmyoemm ogicana 4 OKymyywy Kamoluibln,
anap MeneHn MaeKmewlyy JHcana aHkemupnoo icypey3ynoy. Hwii-
BIHMBICLIHOA AHSTUC MUTUH YUPOMYY KOHOYMOOPY OOIOHYUA MaeK-
Mmewyy2e KamvluiKan CmyOeHmmep MeHeH OKYmyyuyiapobii Otio-
PV AHATUZ0EeHOU, AHKEMANApObIH HCHIUbIHMbIebl MAN0aHObl. H3ui-
0OOHYH JHCYPYULYHOO MASbIPAAK MAALIbIMAMmMapobl anyy Makca-
MbIHOA KYHOOLYKMOP JHCAHA OOKYMEHMANObIK JCA3VVaap KoI0o-
Hynoy. Ananuzoep KopcomkoHOoU, KOHOYMOOpOy 6aanoodo cmy-
OeHMMePOUH KO3 KAPAUIbIHAH JICAHA OKVMYVUYIAPObIH KO3 Kapa-
WbIHAH OAANOOHYH KpUMepULIepu JHeana npakmuradacbl anloblKbl
maoicpuiitbanap Konoouynoy. JelllbinmvieblHod Mmuiou 0300umy-
PYY VUYH Myeanumoepee 0a, cmyoenmmepee 0a 6adanio0e0 3amMam-
Oan mamuie Kollyy 3apbliubliblebl 6ap SKEHOUU AHbIKMANOb.

Hezuseu co30op: 6aanoo, muioux KoHOYM, bIKMALap, Kpu-
mepuil, mecmmux Manuwblpma, MAaaiblMammap, CcmyoeHmmep,

OKYymyyuy.

Jannas nayunas paboma noceswyena u3yueHuto OYyeHUBAHUue
6/1A0CHUSL AHSTUTICKUM 136IKOM Y CHIYOEHNOB GbICUIUX Y4eOHbIX 3a-
sedenuti. OCHOBHAS Yelb CMamvl — NPUsJieyb HUMAHUEe Yumame-
Jetl K pazeumuio CO8PEeMeHHO20 MbIULLEHUS. CIYOEeHMO8 8 OMHOoule-
Huu npoyecca oyenusanus. Takum o6pazom, ucciedosanue npeo-
HasHauyeno O usyuenusi Oonee IPhHeKmueHvlx OCHOBAHHBIX HA
haxmuueckux OaHHbIX NOCIEOCMBUL U HEKOMOPLIX NPEeUMYUecms
npenooasanus  AHIUUCKO20 — A3bIKA 6  BbICUIUX — YYCOHbIX
3agedenusix. B xode uccreoosanus 24 cmydemma u 4
npenooasameisi AH2IUNCKOO A3bIKA ObLIU NPUBTEUEHbL K YYACHIUIO
6 uHmMepsvIo U ankemuposanuu. B xode uccnedosanus oviiu npo-
QHANU3UPOBAHBI MHEHUSL ydumenei u CmyoeHmos o0 npoyecce
OYEHUBAHUSL U HEKOMOPble Pe3yIbmanivl AHKeMUPOSAHUsl OMHOCU-
MENbHO OYEHUBAHUS HABLIKOG GIAOCHUS AHSTUUCKUM S36IKOM. Bo
6pemsl UCCICO08AHUS NOJIeBble OHEBHUKU U OOKYMEHMAbHbIE 3aNU-
CU UCNOTB306ANUCH OISl COOpA UHGDOPMAYUU OISl KAYECMBEHHO20
ONnUCamenbHo20 UCciedo8anus. Ananu3z OaHHBIX UCCIe)08AMENb-
cKoll pabomsl ycmauasiueaem obuee pyKkoeooCmeo No OYeHU-
6aHUe ABIKOBLIX HABLIKOE YUAUWUXCA C MOYUKU 3PeHUus 6bloopa
Kpumepues oyenku u nepedosou npaknuku oyenxu. Cospemennvle
Nn00X00bl COCPEOOMOUEHbl HA YCMAHOGLCHUU NPAGUL KpUmMepues
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OYECHUBAHUSL SIBLIKOBBIX HABBIKOG 6 NPoyecce 00y4eHUsl, KOnMopblmu
PYKOBOOCMBYIOMCA KAK npenodasamen, max u CnmyoeHmul.

Knwouesvie cnoea: oyenusanue, s3bIKO8ble  HABBIKU,
nO0X00bl, Kpumeputl, mecmosoe 3a0anue, OaAHHble, CHYOeHMbl,
npenooasamenb.

The research paper explores the assessment of students’ En-
glish language skills in higher education. The main aim of the
article is to draw readers’ attention to develop students’' modern
thinking on assessment process. Therefore, the study is to explore
better evidence-based implications and some benefits of English
language teaching in higher education. During the research 24
students and 4 English language teachers were involved in
participating interviews and questionnaires. Research diaries and
documentary notes were used to gather information for qualitative
descriptive study. The study analyzed teachers and students' results
of questionnaires and presented the current situation of the
assessing English language skills in the university level. Data
analysis of research paper shows that the general guideline of
assessing students’ language skills in terms of choosing assessment
criteria and good evaluation practices are still challengeable.
Therefore, modern approaches in the research focus on setting
rules of criteria on evaluating language skills in learning
procedure that guide both teachers and students.

Key words: assessment, language skills,
criteria, test items, data, students, teacher.

approaches,

1. The importance of assessment in the English
language teaching.

It is recognized that assessment is the most
important tool in achieving success with global thinking
and skills. Language testing is known is to evaluate
students’ English knowledge and skills through authentic
or performance-based assessment in real-life settings on
common standards. It is one of the priorities of language
proficiency and the most unique tool for measuring
learning process in terms of quantitative and qualitative
results. Moreover, students’ certain level of knowledge
and language skills in English allows to measure
learning outcomes accurately.

At the same time, it is a challengeable process to
identify the levels of students’ learning in an ongoing
process according to the learning outcomes. Bachman, L.
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F., & Palmer, A. S. Brown, H.D. & Abeywickrama, P.
(2010) notes that testing, as a group of structured
elements and an assessment tool measures a student's
performance in English and is related to its meaningful
implementation as a specific area of knowledge and
skills [2;3;4]. The research study proposed the following
research question:

“How does assessment impact students’ English
language skills?

The present study aims to contribute and expand
English language teachers’ assessment literacy in
teaching English. According to Alderson, Galluzzo, G.
R., Mussawy, S.A.J. (2009) noted that teachers have low
level assessment skills identifying students’ levels and
setting criteria in assessment process. Current situation
of evaluating students’ language skill is always crucial
and challengeable. However, teachers, as the main factor
of learning process, particularly involve assessment
practices in all time. Assessment gives the broad sense
means any methods used in the teaching process, to
understand the level of students’ knowledge and skills
[3;7;8]. In higher education, English is required to have a
broader content than the general education curriculum
according to the requirements of labor market.

Effective listening, fluent speaking, reading com-
prehension, academic writing and critical thinking skills
are characterized as adequate language skills in global
market. Furthermore, the objectives of teaching English
are to monitor the daily activities of students, modern ap-
proaches in teaching English are aimed at improving and
strengthening students' language skills [4; 9;10].
Coombe., C. Folse. K & Nubley, N., Flowerdew, J., &
Miller, L. (2005) introduced the modern requirements of
the English language methodology as using new
teaching materials, managing time effectively, the
creating of appropriate language environment on
assessment and testing procedures impact on students'
better learning.

According to the shift paradigm into the student-
centered classroom, it is important to implement assess-
ment process to determine students' strong and weak
sides in the English language learning [5;6]. Crooks T.,
Palomba, C.A., & Banta, T.W., Poehner, M. E &
Lantolf, J.P. (2001) stated that assessment provides
information both teachers’ and students about their
results and instructional feedback on students’ progress
in an ongoing process.

Ongoing assessment gives an opportunity on stu-
dents’ daily dynamic growth of four language skills and
students’ progress in each level. Moreover, assessment
for learning is an ongoing process that arises out of the
interaction between teaching and learning [6;11;12].

1.1. Evaluating language skills.

English Language proficiency is one of the 21-st
century skills in today’s world. Alderson, J. Charles.,
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Alan Beretta, Bachman, L. F., & Palmer, A. S. stated
that in order to be a fluent speaker in English, language
learners must have a high level of speaking, writing, rea-
ding, vocabulary and grammar knowledge and skills.
However, each language learner has strengths and weak-
nesses in learning English, though they should be diffe-
rent on the same level. Regarding this, every relevant
aspect should be taken into account in the ongoing
assessment of language skills. Development of listening
and speaking skills is very important in acquiring the
English language. As an integral and part of daily lives
of interaction, listening and speaking are considered
interrelated to get better cognitive, social-cultural and
pragmatic skills. [1;2]

Firstly, the study presents some research on the
assessment of listening skills as the root of academic lan-
guage skill. The assessing of listening abilities is one of
the least understood and least developed, yet the most
areas of daily language testing and assessment. Listening
tasks should intensive, responsive, selective and
extensive that to be measured all scores: compare
individual sounds or words in listening, distinguish
grammatical meaning, identify the main idea and
comprehend all details [5;6]. The responsive and
extensive assessment tasks in listening are effective in an
ongoing assessment: question and answer, open-ended
responses, authentic listening tasks, information
transfer, dictation, communicative-stimulus-responsive
are the best task types for measuring listening skills
[1;2;3].

Secondly, it must be highlighted that speaking as a
productive skill can be observed daily to determine stu-
dents’ accuracy and fluency using vocabulary in context.
Everybody starts speaking in the English language by
only listening to the new words, texts, scripts, stories,
news and information. In most cases, the gaps in
assessing speaking are observed by choosing vocabulary,
grammatical structure, or discourse as criteria. Students
make involuntary stops and repetitions, demonstrate
shyness or grammar errors in speaking. The teacher must
take speaking criteria as pronunciation, vocabulary use,
accuracy, fluency, grammar, or communication of the
responses to score all skills [6;8;9].

Secondly, students must understand the prompt to
be able to respond appropriate through speaking regar-
ding macro-skills or micro-skills in assessing process.
They need to build up short dialogues, pair conversation
to improve their accuracy. Therefore, speaking tasks
should be open-ended that test-taker can emphasize all
skills, as well as fluency, understanding questions, accu-
racy regarding of grammatical categories.

Demonstrating micro — skills in speaking, students
must produce sounds for making words, phrases and
sentences, utilizing stress, intonation and rhythm cor-
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rectly, demonstrating fluent speech and expressing mea-
ning in context through grammar.

Regarding to assessing students’ macro-sKills they
must apply different communicative functions and
pragmatic skills, such as turn-taking, body language, jes-
ting and indicate relationships between information and
events in a speech [4;5;7].

In addition to, teachers need to have effective
practice in assessing reading skills. Brown, H.D. &
Abeywickrama, P. (2010) states that reading comprehen-
sionis an expected level of developing good lan-
guage skills. The best way of assessing reading skills is
to identify students’ bottom up and bottom down skills
that improves their academic language level. They
recommended to choose bottom-up reading skills that
help students’ comprehension through decoding,
choosing word level, vocabulary and grammar [2;3;5].

Bottom down reading help students’ comprehension
using background knowledge on text genre or schemata.
These skills must be assessed in three ways: types of
reading, types of meaning and types of comprehension.
Teachers must assess different types of reading such as,
skimming, scanning, or intensive reading [2; 5;6].
According to assessing the meaning of reading topic
students should demonstrate grammar, syntax,
informational, discourse and pragmatic skills. Assessing
types of comprehension teachers must choose tasks or
tests on word recognition, identification, text analysis,
interpretation, inference, synthesis, or evaluation
[7:8;9].

After all, aassessing writing aims to identify stu-
dents’ bottom down skills after listening, speaking, and

reading. Here include important micro- skills, such as
writing letters and words, correct word order according
to correct grammar. For example, using cohesive devises
of paragraphs or putting connectors or conjunctions
correctly are important in academic writing.

Assessing macro-skills in writing process needs to
define form of writing and the rhetorical conventions.
For example, essay writing requires expressing relation-
ship among ideas successfully, emphasizing facts and
opinions between ideas.

Teacher must choose criteria as content, organiza-
tion and structure of the writing, cohesiveness, logical
organization and clarity, using vocabulary, grammar,
spelling, punctuation, format and style while assessing
writing skills. These criteria should be given using
holistic and analytic rubric with descriptions and levels.

Therefore, assessing language skills should be
oriented to promote students’ comprehending, thinking
and communication skills. However, evaluating
language skills, selected tests must compliance the
principles of reliability, wvalidity and fairness
measurements. In this case, assessment tools should
reflect all abilities to be measured successfully.
Moreover, teachers should improve students’
background knowledge on test structure, format, context,
writing items, and timing.

The above-mentioned research work also explores
the types of tests on four language skills and the rules of
their application. According to Buck (2001), teachers
should identify three approaches in assessment: discrete
point, integrative, and communicative approaches.

Listening Speaking

Reading Writing

/

v

.

Discrete test

Integrative test

Communicative test

Figure 1. Assessing language skills on types of test.

Discrete tests were introduced by Flowerdew, J., &
Miller, L. (2005), as an audio-lingual approach as the
best tool in assessing listening and reading. This test
leads a discrete-item approach in language learning
(Figure 1). Discrete tests measure students’ linguistic
knowledge using constructed components parts. Discrete
tests are focused on learning phonology, morphology,
lexicon, and syntax. This type of tests helps students to
achieve a reliability principle in assessment [6;7;9].
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Integrative tests identify more than one skill or
items. Consequently, the assessment of language ability
realized students’ knowledge and skills in many areas of
language requirements. For. example, cloze tests and
comprehension questions, role play, dictation are types
of integrative tests. O’Malley, J Michael., Vogt, K. &
Tsagari, D. (2014) offered writing dictation students
develop listening and writing skills defining specific
language items [ 10;11].
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English language is the main tool for communica-
tion and communicative test which requires the students
to complete an authentic task. Communicative assess-
ment task reflects learner’s real-life experiences in the
outside world. The test items include interviews, jigsaw
listening, responsive listening, information transfer, etc.
Teachers can choose various test items, such as telling a
narrative or expressing ideas, defending an opinion,
discussing factors that enhance comparing and contrac-
ting things through which advanced oral skills for
description is needed [ 9;11;12].

Methodology. Research study implemented an ex-
periment enrolled 24 students and 4 teachers in the Azer-
baijan State Pedagogical University. Data were collected
through interviews, questionnaires, field notes, and a

review of curriculum documents. All instruments revea-
led certain domains of teachers’ literacy participating in
experiment. During interviews teachers expressed their
challenges in setting criteria or choosing scoring rubrics
in measuring language skills.

Interview to teachers: The purpose of interviews
was to collect teachers’ experiences on assessment con-
ception, rubrics, setting language criteria and using as-
sessment tools based on measuring language levels.
Interview questions are selected according to the course
level and syllabus of English language teaching.

Students’ assessment survey: The experiment
conducted survey analysis among the students using
digital tools determining their attitude to the English
learning assessment process.

Table 1
Assessment survey for students
Scoring criteria poor average good high
1. I am confident my language level 15 4 5 -
2. I can write my dictation while listening 12 6 4 2
3. I can make dialogues with my partner 11 5 6 2
4. Grammar helps me to speak accurately 3 6 11 4
5. I can read and construct ideas after reading 11 7 4 2
6. I can write short essays following rules 12 6 4 2

The survey results on assessment process in
different fields, as well as choosing appropriate answers
on identifying language levels, types of language skills,
task and test types in the learning process. Survey
analysis showed that students have low information or
knowledge in assessing language skills. Results show
that more students are poor to identify their language
levels, and writing dictation while listening, making
dialogues in pairs, using grammar structures in building
utterances while speaking, construct their own ideas after
reading and write short essays as demonstrating bottom
down skills. They prefer using more discrete tests than
integrative and communicative tests.

Findings: The research findings realized that stu-
dents still remain passive learners though they involved
activities in the auditorium. Teachers have low experien-
ce choosing test types or task determination. Thus, they
are not satisfied with assessment processes while lear-
ning English language. Final findings showed that after
applying modern approaches in assessing language skills
they achieved more progress in listening — speaking so
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doing dictation, information transformers, jigsaw liste-
ning and role playing using short grammar structures.
Regarding to reading and writing assessment they
needed training to prepare tests on describing macro and
micro- skills in assessment process. At the end, teachers
could get some checklists or assessment worksheets on
various rubrics for assessing language skills. Certain
criteria of each language field presented to the teachers
given on papers.

Conclusion. The conclusion of the present study
revealed that assessment of English language is one of
the priorities in modern methodology. Today students of
higher education must demonstrate effective language
skills, effective listening, speaking, good reading com-
prehension and bottom down skills in writing to get
adequate language skills. Students’ language skills are
more important to identify their English language com-
petences. Moreover, the cognitive, socio-cultural aspects
of assessment should be considered in English language
assessments. The principles of assessment and the
development of language in transformation should be
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reflected in the students' competence. Teachers have
some issues in assessing students’ performances and
preparing classroom tasks on assessing language levels.
Teachers need to need to distinguish test items as well as
discrete, integrative and communicative tests preparing
syllabus and setting the criteria in details to develop
language skills.
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