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Maxkanaoa 9. AummamosoyH ubleapmanapbiHblH MeKcmi-
HUH MUCATIBIHOA AH2AUCYEe MEKCMmMepOu OKYN YUPOHYY 032040-
JIYKMepy maiakyyranam. A3elpKol yuypoa MaaielMammoik mex-
HONO2UANAPObIH OHY2YULy MEeHeH Ounum GepyyHyH bIKMAlapbl
KecKuM 0320p0y. DnempoHoyKk Kumen dicana 6acma mexcmmep
oKyyoa Hezuzeu kapaxcam OOJIYN CAHANbIN KAlObl HCAHA OV
Hepce, anapobl KOIOOHYN, cabaKk omyyoo HCauvl bIKManapobl
navoananyy Kepek 3KeHOueuwn oOundupem. byn maxanaoa
mexcmmep MeHeH UUMOO YUYH HAMbLUNCALYY bIKMalap Kapa-
Jam: Kaumun cabaxxka 06nyH2oH YOAKbIMMbIH U4UHOe MeKcm-
MU Omyyoe HCbLUbIHMBIKKA HCEMYY HCAHA CABAKMbl Kbl3blK-
myy emyy 6onyn canaiam. Byn "okyy» keieuekme canammyy
aoucmepou OaspOOOHYH WAPMMAPbIHbIH OUpU Kamapsl Kapa-
aam, OWOHOOU 3/le Yem MUAUHOe 003eKU MUl KOHOYMOOPYH
OHYKMYPYY06 mexcmmepoul pony MAaHulyy sKkeHu baca 6en-
eunenem. JKozopxy okyy owcaiinapoa mexcmmu oKymyyoacul
He2u32u mananmap JHcana aHblH NPUHYURMEPU KAPaiam.

Hezuzeu co30op: cmyoenm, memooono2us,, 10SUKAIbIK
UBIHIICHIPYA, MYUWYHYK, OKYY, CaOaK, aHblKmamd cypoocy, Cu-
HOHUMOUK YbIHIICHIPYA, ALObIH-ALA OK)Y .

B cmamve paccmampusaromces ocobennocmu 0byuenus
YmeHUI0 aH2IUICKUX mekcmos na npumepe mexcma 4.Atimma-
mosa ¢ gyze. C paszeumuem UHDOPMAYUOHHBIX MEXHOIOUL
Memoodbl NPenooHeceHuss yiebHo20 Mamepuana KapoOUHAIbHO
uzmenunucy. Knuea u nevammnuiii mexcm s1815110mcest OCHOGHbI-
MU cpedcmeamu 00yueHUs, HO CO8PEMEHHbII YPOK Noopasyme-
8aem UCNOIb308aHUe HOBbIX NOOX0008 npu pabome. B danHoil
cmamoe  0cgewaomesi NPOOyKmueHvie npuemvl pabomsi ¢
MEeKCMoM: KAK 34 MUHUMYM OMBEOCHHO20 HA YPOKe BPEMEeHU
000UmMbCsL pe3yTbmamueHOCmu YmeHusl, d ypoK npeepamums 6
yenexamenvbHoe unmepecroe uccieooganue. Iloouepkusaemcs
3HAYeHUe U3yYeHusi dcnekma «YmeHue» KaxK 00H020 U3 YCao8ull
KauecmeenHou noo2omogku 6yOyuyux Cneyuaiucmos, a mak-
Jice pollb MEKCMO8 8 PA3GUMUU HABLIKO8 YCMHOLU peyl HA UHO-
cmpannom szvike. Paccmompenvt mpebosanus, npedvseiisie-
Mble K U3YUAeMbLM MEeKCMam, NPUHYUNBL NPenooasanus Ouc-
Yunaunel OISl RPOPECCUOHANLHOU — KOMMYHUKAYUU HA — UHO-
CMPAHHOM 5i3bIKE 8 8)3€.

Knrouegvie cnosa: cmyoenm, memooonozus, 102uvecKast
yenv, NOHUMAHUeE, umeHue, YPOK, 60MpOC 00 onpeoeneHuu,
CUHOHUMUYHASL YeNb, NPe0sapumenbHoe YmeHue.

In article features of training in reading the English texts
on the example of Ch. Aitmatov's text in university are conside-
red. Methods of presentation of a training material have
cardinally changed with information technology development.
The book and the printing text are fixed assets of training, but
the modern lesson means use of new approaches during the
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work. Productive working methods with the text are covered in
this article: as for a minimum of time allowed at a lesson to
achieve effectiveness of reading, and to turn a lesson into a
fascinating interesting research. The value of studying of as-
pect "reading” as one of conditions of high-quality training of
future experts and also a role of texts in development of skills
of oral speech in a foreign language is emphasized. Require-
ments imposed to the studied texts, the principles of teaching
discipline for professional communication in a foreign lan-
guage in university are considered.

Key words: student, methodology, logical chain, compre-
hension, reading, lesson, definition question, synonimic chain,
pre-reading.

For many teachers “the text” is the presentation part
of the lesson. It introduces new language and provides
the basis for later language work and discussion. Diffe-
rent texts are suitable for different activities. Hence, texts
are of many different kinds-minus, instructions, signs,
information, stories, advertisements, hand written notes,
letters’ telexes, reports etc. This list is almost endless,
each of these types of texts is different form the other in
purpose, and different in structure and language. All
types of texts help students to improve their language
and vocabulary list in classes and outside the classroom.
They will need to be able to handle these different types
of texts, not only those specially prepared for language
teaching textbooks.

The skills that are required to handle different types
of texts are themselves very varied. Traditional language
teaching has seen two ways of reading the text, intensive
and extensive reading [1].

1. Intensive reading means students are expected to
understand everything they read and to be able to answer
detailed vocabulary and comprehension questions.

2. Extensive reading means students have a general
understanding of the text without necessarily understan-
ding every word [2]. Intensive reading is helps to
improve extensive reading, but the latter also needs to be
practiced in its own right, principally to give students
confidence in dealing with authentic materials.

It is sometimes appropriate to introduce materials
specifically for extensive reading practice. More com-
mon, however, to use part of a longer text for extensive
reading, and a different part for intensive reading. Often
English testers work on text in a uniform way, dealing
with all the material intensively, thereby ensuring it
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takes too long, interest is lost, and an important language
skill, which needs to be practiced, is ignored. In the early
stages of students learning programs, it is helpful to
introduce texts containing some unknown language, but
where students will know enough to understand the gist.
Having taken such a text into class, however, it is then
essential that the teacher is not tempted to explain all the
word, or ask many questions. All what the teacher needs
to do is to encourage students not to worry at ignoring
other, perhaps quite large, sections of the text, which are
not relevant to the task they have been given.

But teachers used to a traditional, structural ap-
proach expect the text of their textbooks to be carefully
structurally graded. It is important for teachers to realize
that when authentic materials are presented at early sta-
ges in modern textbooks, its objectives are different and
if they approach such material intensively, they will de-
motivate their students, and create problems for their
students and themselves.

On the other hand, if they approach such materials
extensively they will see that it can have a very positive
effect on their students, who realize that, even with the
little English at their disposal, they can use “real”
English language materials.

1. How to use pre-activities to focus students’
attention.

All language use in real life occurs in situations,
which allow the language user to rely on anticipation and
context. It is difficult to ask students to read an unseen
text with no preparation. According to Jimmie Hill [3]
good text preparation involves:

a. Introduction.

The teacher introduces the context of the text. If the
“texty is in the dialogue form, the teacher mentions the
situation in which the dialogue takes place, the number
of speakers, and if necessary something about their
relationship (friends, stringers, e.t.c). If the text is the
chapter of a continuing story, ask the class or individual
students to re-cap the story.

If the text is one-off with a headline, it is helpful to
ask students what they think it is going to be about and
(briefly) if they know anything about the topic. Many
well-designed modern textbooks are photographs or their
illustrations, which help to indicate the general content
of the text. To make lesson effective, teachers should
draw attention to these and help students to bring to
mind vocabulary and ideas that will occur in the text.

b. Pre-questions.

Pre-questions are comprehension questions asked
before the students read the text. They help students to
understand the text to focusing attention on key word
and ideas.

For example:

1) Will you associate them in one topic?

The horsewomen

Djigit

Selfish

2) What do you think story’s title “Jamilia”
means?

3) How can you link two words the “war” and
“love”?

Two or three questions are enough. These questions
should follow the main story- line or line of agreement in
the text, and be in the consequence. They are intended to
indicate the basis structure of the text, and help students
to be involved. In this way make the reading of the text
more natural.

C. Vocabulary.

English teachers of Kyrgyz audience mostly pre-
teach certain new wordswhich occur in the text. It can be
helpful, if one or two words which are known to be new
or unknown occur frequently in the text.

More generally useful, however is to invite stu-
dents to explain vocabulary themselves. This may be
done by using word order or word-roses. For these a
word, which is central to the content of the text, is writ-
ten at the top of the ladder, or in the center of the rose

like this: ‘

Harsh

Students then fill in the other steps of the ladder or
“petals” of the rose In the case of the ladder, each word
they fill in should be connected to the previous step; in
the case of the rose each word must be connected to the
central word. At lower levels most students will provide
the same group of words but at intermediate levels and
up words, students may provide very different sequences
or group (associations, logical chains from the text)

The sample example:

1) Synonymic chains

Holy

Sacred Desolate

Desolate

Divine

Clean

e.t.c

After they have completed the ladder or rose. Va-
rious students are asked what words they have filled in.
If some students do not know words used by others, they
are encouraged to ask each other about the unknown
words: it can also be amusing to let students ask each
other to explain how they constructed the sequence of
the word-ladder.
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Of course, many of the words introduced in this way will not occur in the text but, if the first word has been well
chosen, students will remind themselves of several important vocabulary items before reading the text.

This kind of vocabulary focus, in which the language use brings to mind words he thinks will be useful, is typical
of natural language use. Ladder and roses provide an amusing way to previewing vocabulary and provide an excellent

part of the general preparation for text study.

Even this is rather effective way to use it in evaluation, giving students a word from read text to think about:
Example of practiced ladder and rose on read passages:

1) Ch. Aitmatov, “Jamilia”, Boston 2000 [4].

Associations describing a person.

Jamilia

As woman

Beautiful

(Hard working)A good horsewoman
A person who can’t simply externd her love

A good horsewomen

to someone

scrupulous

She risks leaving her husband’s house

A loving risky woman

2) Logical chain (Ch. Aitmatov “White ship”; Boston 2000)

Freedom

nation

Symbol of
cruelty

The
symbol of
dreams

2. Using short questions during intensive reading.

Sometimes, teachers may decide, particularly with
a large school class.to read a text themselves. The -
purpose of these questions is not to test comprehension,
but to ensure that students are following, and to help
them maintain concentration. The teacher stops at some
points during the text and asks simple questions, often
requiring only a single word or phrase:

“Don’t think about him, kichine bala, don’t pay
any attention to him! He isn’t worth it” (Whom did she
turn to?)

Daniar was a newcomer to our village” (Where?;
Who was a new comer?)

She will remember how heavy those sacks were
(What?) it was a job for/ a powerful man” (What was so
heavy? Or whose job was it?)

symbol of the

103

The
symbol of
wisdom

Protect
and
defends

In these examples, there are too many questions,
but the type of question is important-they do not require
manipulations of the text, or extended comprehension.
They can be answered if the students are following the
text and have heard the last two or three words the tea-
cher has read.

3. Using definition questions during reading pro-
cess.

Most of teachers including, including native spea-
kers, find explaning new items difficult. It is a skill,
which students will not need outside the classroom, and
something what they think extremely difficult/ asking
students what does....mean? As a result this technique of
asking questions occasionally has a limited use.
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In doing word study, however,the “definition ques-
tion” is much more valuable-the teacher provides the
definition, and invites the students to use a new word;

“In spite of everything it was a wonderful time for
him and Gulsary. The fame of a horse is rather like that
of footballer. The small boy of yesterday, kicking a ball
around the backyard, suddenly becomes everyone’s
favorite, a subject of endless discussion for the fans and
the delight of the crowd. His fame will grow more and
more, so long as he scores goals. Then he gradually
disappears from the scene and is entirely forgotten.
Fame is the same for a horse”[5].

Definition questions to the passage.T: what word in
the text means “to be famous”? S: Fame T: well, what
word means “good past days”? S: wonderful time.

T: That’s right, what word describes the meaning of
beloved? S: Favorite....

As this short transcript shows, definition questions
have two important advantages-the teacher does the
difficult work of verbalizing a definition, and the
students have to locate and say the new word or phrase.

The same technique can be used for functional
phrases where the teacher asks a question such as:

T: through what sentence does the author show the
fame of the football player?

S: his fame will grow more and more, so long as he
scores goals.

Definition questions are an important part of the
teacher’s strategy in following up the presentation of
new language in a text, and from a tape recorder.

4. Using comprehension and conversation question
together

Comprehension questions are about the text; con-
versation questions are about the text; conversation
questions are about the students. Conversation questions
involve the students. Conversation gquestions involve the
students individually and personally responding to what
they are studying. Comprehension questions are related
to the immediate common experience of the class the

text and provide a common basis for development of the
lesson [1].

Comprehension questions used alone make the text
remote, and, unless is of exceptional interest, rather bo-
ring. Conversation questions involve students, but do not
keep the class moving forward together. Combined, the
lesson develops with everyone involved, and individuals
personally involved.

Here is a simple example:

“She had come from the river; her dress was cool
and damp. She stopped, looked around anxiously, and
sat down beside Daniyar”

“Daniyar, I've come to you myself,” She said
softly. All was silence. A bolt of lightning slipped
earthward soundlessly. “Are you angry? Are you very
angry?” Silence again”[6].

1. Why did she come to him herself?

2. How do you think he felt? How would you feel
if you were Daniyar?

3. Why she looked around anxiously?

4. Would you come yourself to man?

All mentioned techniques are just the one part of
working on the texts.

There are many mare ways of “reading” a text and
asking a student questions on the text.

Texts remain one of the main methods of input of
new language into the lesson, and the basic part of the
teaching methodology.
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